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Abstract

In present scenario learning English languagdleadreath of one’s life in education in
India. Learning strategy is choice that the leamekes while learning or using the second
language that affects learning. [Cook, 1996]. Usciously a learner follows certain types of
strategies. This paper attempted to focus on tmileg strategies taught by the teachers and
used by the students of third, fourth and fifthnsiard language learners in immersion
settings. Data collected for the main study inctuda) classroom observations, (b) Think-
aloud protocols and (c) interviews with teacherse Btudents in these immersion programs
are mainly from native Tamil-speaking families. Tpiesent study observed the strategies
which were used and taught to the school childiér strategies taught by the teachers and
adopted by the students were equated with theegtest listed by Oxford (1990). The

efficiency of the strategies used was estimated.

I ntroduction

Learning a second language is almost acquiringbiiléy to use its structure within a
general vocabulary under essentially the condibbmormal communication among their
peers at conversational speed. According to psgydmik, language learning can't be
understood through trial and error, associatiostajeor overt behaviour alone. It requires a

more comprehensive explanation and some speciis teecause it involves simultaneously
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the widest range of human activity. Learning stgggitéss one such tool to learn language
easily.

Learning strategy is choice that the learner makeite learning or using the second
language that affects learning [Cook, 1996]. Fareay second language (L2) learning
strategies are specific actions, behaviors, stapgeohniques often used by students
consciously to improve their progress in apprehegdinternalizing, and using the L2
(Oxford, 1990).

Learning strategies are the certain type of proeiollowed to improve one's own
learning, through the storage, retention, recalll ase of new information about the target
language. They are the specific thoughts and belaused by the students to facilitate the
completion of language learning tasks. With thetafl the strategies students can learn to
plan, monitor, and evaluate their own languageniegt They can also deal with difficulties
when language learning strategies were appliecesytcally. In other words, learners can
develop language learning repertoires which include

« cognitive strategies to practice and manipulatadhget language,

- affective strategies to gauge their emotional feastto learning and lower their
anxieties,

« compensatory strategies to overcome limitatiortanget language skills,

« memory strategies to increase their ability to &egand use the target language,

« social strategies, such as cooperation with otharners, seeking opportunities to
interact with efficient users of the language,

« metacognitive strategies to manage and supervessttategy use. (Weaver & Cohen,
1994)

Why strategies are important for learning?
It is well known that learning is conscious knowgedof acquiring language rules. It
does not typically lead to conversational fluenog d@ is derived from formal instruction.

Language learning strategies contribute to thipaits of the learning continuum.
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Development of communicative competence requiredistec interaction among
learners using meaningful contextualized langualgearning strategies help learners
participate actively in such authentic communicati®Guch strategies operate in both
general and specific ways to encourage the devedapof communicative competence.

According to Oxford (1990),

“Metacognitive strategies help learners to reguthtsr own cognition and to focus,
plan, and evaluate their progress as they moverttssa@ammunicating competence.

Affective strategies develop in the self confiderend perseverance needed for
learners to involve themselves actively in languéggrning, a requirement for attaining
communicative competence.

Social strategies provide increased interaction athe more empathetic
understanding, two qualities necessary to reachhmamcative competence.

Cognitive strategies help in analyzing and memadgtsgies like keyword technique
help to understand and recall new information.

Compensation strategies help in overcoming knowdedgps and continuing to
communicate authentically.”

Oxford also says that, when learner’'s competenoe/gstrategies can act in specific
ways to foster particular aspects of that competengrammatical, sociolinguistic,

discourse, and strategic elements.

Typesof Strategies

According to O’'Malley and Chamot (1990) these dnee¢ main types of strategies
used by L2 students (i) meta cognitive (ii) cogratiand (iii) social strategies where as in
Oxford (1990) the most comprehensive classificatiblearning strategies are given as direct
and indirect strategies. Each of them having an&urtlassification as direct learning strategy
consists of memory, cognitive and compensationtegfras and indirect learning strategy
consist of metacognitive, affective and social tetyges. According to Oxford (1990) the

language learning strategies have been charaatesizzéllows
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Memory strategies
Direct strategies Cognitive strategies
Compensation strategies
Learning strategies
Metacognitive strategies
Indirect strategies Affective strategies
Social strategies
Further, these six strategies have been classifiexd 19 strategies and those are
further classified into 62 strategies. Also langeialgarning skills like ListeninglL),
SpeakingS), Reading[R) and Writing(W) which can be enhanced through these strategies
were related to each strategy which helps to devéhese skills were given. They are

tabulated below.

Strategies L R S W
Grouping(L, R) + + - -

Associating/ elaborating-, R) + + - -

Placing a new word in to a conte#t- All four Skills) + + + +
Using imagery(L, R) + + - -

Semantic mappin(-, R) + + - -

Using key wordgL , R) + + - -

Representing sounds in memdgky R, S) + + + -

Structured reviewingA) + + + +
Using physical response or sensaiibnR) + + - -

Using mechanical techniqués, R, W) + + - +
RepeatindA) + + + +
Formally practicing with sounds and writing system + - + +
(L,S W)

Recognizing and using formulas and patt€/s + + + +
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RecombiningS, W)

Practicing naturalisticallyA)

Getting the idea quickl{L , R)

Using resources for receiving and sending mesg#ges

Reasoning deductivelypA)

Analyzing expressiond., R)

Analyzing contrastivelyL , R)

Translating(A)

Transferring(A)

Taking notegL, R, W)

SummarizingL, R, W)

Highlighting (L, R, W)

Using linguistic cluegL, R)

Using other cluef., R)

Switching to the mother tong&)

Getting help(S)

Using mime for gesturés)

Strategies

Avoiding communication partially or totallyb)

Selecting the topi€S, W)

Adjusting or approximating the messg§eW)

Coining wordgS, W)

Using the circumlocution or synony(s, W)

Over viewing and linking with already known mas(A)

Paying Attention(A)

Delaying speech production to focus on lister(ingS)

Finding out about language learni()
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Organizing(A) + |+ |+ |+
Setting goals and objectives) + |+ |+ |+
Identifying the purpose of your learning languagskt (purposeful + |+ |+ | +
L/S/IRIW) (A)

Planning for a language taék) + |+ |+ |+
Seeking practice opportuniti€s) + |+ |+ |+
Self-monitoring(A) + |+ |+ |+
Self-evaluatingA) + |+ |+ [+
Using progressive relaxation, deep breathing oritaieah (A) + |+ |+ |+
Using musidA) + |+ |+ |+
Using laughte(A) + |+ |+ [+
Making positive statemen(s\) + |+ |+ |+
Taking risks wisely(A) + |+ [+ |+
Rewarding yourselfA) + |+ [+ [+
Listening to your bodyA) + [+ [+ [+
Using a checklis(A) + |+ [+ [+
Writing the language learning diag#x) + |+ |+ |+
Discussing your feelings with someone €& + |+ |+ |+
Asking for clarification or verificatiorfL , R) + |+ |- -
Asking for correction(S, W) - - + |+
Co-operating with peel®\) + |+ [+ |+
Co-operating with proficient users of the new laagg(A) + |+ |+ |+
Developing cultural understandig) + |+ |+ |+
Beginning aware of others thoughts and feeli#gs + |+ + |+
M ethodology

* The present study focuses on learning strategigghtaby the teachers and used by the

students of third, fourth and fifth standard langgidearners in immersion settings.
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* Language immersion programs characterized by asfamu learning school subjects
through the medium of a second (English) languagier than an exclusive focus on the
language being learned.

» Eighteen immersion teachers participated in thseaech work. All are non native
speakers of English.

 Teachers were asked to rate the target languadieipncy of students in their class
accordingly as high (exceeds expectations), avejagets expectations], or low [fails to
meet expectations].

» Data collected for the main study included (a) l@asm observations, (b) Think-aloud
protocols and (c) interviews with teachers.

* For the present study six schools were selectgdhidambaram. The students in these
immersion programs are mainly from native Tamiledpeg families. Very few were from
Hindi, Telugu, Urdu-speaking families. AboR16 students were selected for this study. All

are from Tamil speaking families.

Students s1 S2 s3 S4 S5 S6
High G 2 2 2 2 2 2 12
B 2 2 2 2 2 2 12
" g | 2 2 2 2 2 2 12
B 2 2 2 2 2 2 12
Low G 2 2 2 2 2 2 12
B 2 2 2 2 2 2 12
High G 2 2 2 2 2 2 12
B 2 2 2 2 2 2 12
G 2 2 2 2 2 2 12
v Average g 2 2 2 2 2 2 12
Com G 2 2 2 2 2 2 12
B 2 2 2 2 2 2 12
High G 2 2 2 2 2 2 12
B 2 2 2 2 2 2 12
v pverage | 2 2 2 2 2 2 12
B 2 2 2 2 2 2 12
Low G 2 2 2 2 2 2 12
B 2 2 2 2 2 2 12
Total 36 36 36 36 36 36 | 216
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The present study observed the strategies whick weed and taught to the school
children. The strategies taught by the teachersadongted by the students are given below for
each strategy which is equivalent to the strategiesn by Oxford. If they do not follow any
strategy they were left blank. The first row shadiws strategies listed by Oxford and second
row shows the strategies taught by the teachers addpted by the students.

MEMORY STRATEGIES

Grouping Associating Placing new words
into the context
Grouping related Associating with Make sentences of
words already known items | your own
Using imagery | Semantic Using Keywords Representing sounds
mapping in memory
Flash Cards, Mind mapping - Teaching rhyming
Experimental words and synonyms
Explanation
Structured reviewing | | Using physical Using mechanical techniques
response or sensation
Practicing Acting according to the | Flash card technique to
Periodically commands memorize words and sentences
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COGNITIVE
Repeating | Formally Recognizing and | Recombining | Practicing
practicing with | using formulas naturalistically
sounds and and patterns (spoken
writing system language )
By home Pronouncing Teaching Joining words | Using in
work and and writing phrases as to make natural
tests chunks sentences context
Getting the | Using resources for Taking | Summarizing | Highlighting
idea quickly | receiving and sending notes
messages
not Used for By
Skimming, | Using heard and used | essay answers | underlining
scanning printed resources
Reasoning Analyzing Analyzing Translating Transferring
deductively expressions contrastively
With the Breaking Analyzing Word to {aTiccifying}
knowledge of down the sounds words word Transferring
rules producing | sentences to | and syntax with | translation in | ryles in one’s
sentences know the one’s own one’s own own
meaning language language language
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COMPENSATION STRATEGIES

Using linguistic clues Using other clues

Suffixes, prefixes and word Images / pictures
order for guessing meaning /
Clues from their own language

Switching to the | Getting help Using mime or Avoiding
mother tongue gesture communication
partially or totally

Used in spoken | From teachers, To compensate | To compensate

form parents and unknown words | unknown words
others
Selecting the Adjusting or Coining words Using the
topic approximating circumlocution or
the message synonym
- Giving the main | To form unknown Using related
idea words words
[Black board stand]
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METACOGNITIVE STRATEGIES

Over viewing and linking
with already known

material

Paying attention

Delaying speech
production to focus

on listening

Relating with already
taught/ known things

Made to be
attentive

Made to listen and

then to speak

Finding Organizing | Setting Identifying the purpose | Planning Seeking

out about goals and of your learning for a practice

language objectives language task language opportunities

learning (purposeful L/S/R/W) task

- Taught to Homework, | Focusing on each skill Following Giving
organize reading according to the the opportunities
the points work for syllabus syllabus to practice
examination

Self-monitoring In

Self-evaluating

Made to self-monitor by
listening their own speech

own writing

Made to self-evaluate their
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AFFECTIVE STRATEGIES

Using progressive
relaxation, deep
breathing or meditation

Using music

Using laughter

For memorizing
points

Making positive
statements

Taking risks wisely

Rewarding yourself

You can do /I can do

Trying to speak or write
on their own

Enjoying by dancing
and patting themselves

Listening to your
body

Using the checklist

Writing the

diary

language learning

Discussing your
feeling with
someone else
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SOCIAL STRATEGIES

Asking for Asking for Cooperating with Cooperating with

clarification or correction peers proficient users of

verification the new language

To teachers and | To teachers and || Group study Clarifying doubt

peers peers with group leaders
Developing cultural Becoming aware of others
understanding thoughts and feelings

The usage of strategies by each student was oloseiso strategies taught by the
teachers were also notified. Apart from observatod interaction with teachers about the
usage of strategies, for each student Think-alawtiopol was used to identify the type of
strategies used by him/her. On observation théegfies used for improving writing skills are
mostly adapted. Also the children were given thetesece completion test for language
assessment. Their results were analyzed and cochpatfe their usage. With the help of the
data statistical tools like Multiple Regressiondatest, the efficiency of language learning

according to the usage of strategies are analyzeédjiaen below.

Data analysis

All the strategies are proved to be the reliableegaries while testing language
development by Multiple Regression.
Table A: Shows the Multiple Regression, for theglaamge development in the syntactic
analysis.
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[MODEL R R SQUARE | ADJUSTED |[STD. ERROR
IR SQUARE [OF THE ESTIMATE
1 .89% .801 797 10.2049
Table A

It is observed from the regression table thataibi@ined R square value is .801. So it
is inferred that the sub-dimensional variables @&l strategies) are highly contributed at a
percentage of 80 to develop the student’'s langymgéciency. This has been confirmed
statistically with the help of obtained F- valuelZfb1 which is highly significant.

This can be inferred from the Table B

Model (1 .
Sum of Squards df Mean Squar F Sig.
1 Regressipn 188624.0 9 20958.226
Residupl 46758.714 449 104 1'40 201.251 | .000a
Total 2353827 | 458 '
' Table B

Influence of Gender
Table below, shows the mean, SD and t—ratio othalstudents irrespective of the
standards and schools, at Chidambaram Taluk regatideir development of language.

Gender N Mean SD SEM t-ratio LS
Boys 108 44.69 23.84 1.52
4.11 1%
Girls 108 54.05 24.72 1.69

The total population is taken irrespective of sdheal standards. The mean score of
girls (54.05) is more than that of boys (44.69)eTdifference obtained of mean score is
statistically confirmed by the calculated t-valuel(l) which is significant at 1% level. So
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regarding the whole population, irrespective ofcgdh and standards, the hypothesis that, ‘the

girls have better usage of strategies than the’ liyise development of language is accepted.

I nfluence of socio economic status

Table below shows the Mean, SD and t-value of @ltlents irrespective of their

standards and schools at Chidambaram taluk, regatideir development of language.

SES N Mean S.D SEM t-ratio LS
High 108 60.16 21.22 1.25

16.44 1%
Low 108 29.99 17.51 1.35

The total student population is taken as a whaokspective of schools and standards

and it shows that high socio economic students gavenore mean score (60.16) than that of

low socio economic students (29.99) in the develapnof language. The difference of

obtained mean score is statistically confirmed g talculated t-value (16.44) which is

significant at 1% level. Therefore the above saybdthesis “Students with high socio

economic background have more usage of stratelyaes lbw socio economic background

students” in the development of language is acdepte

Statistical analysis of t-test was used to test possible differences between the efficiency of

strategies while using and not using.

Table below shows the Mean, SD and t-value of t@ltlents irrespective of their

standards and schools at Chidambaram taluk, regatideir development of language.

Usage of Strategigs N Mean SD SEM t-ratio LS
Used 108 27.47 24.86 1.59
7.01 1%
Not-used 108 45.20 27.52 1.88
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When the total population is taken irrespectivesofiools and standards the mean
score of used (45.20) is more than that of not-y8&di7). The difference of obtained mean
score is statistically confirmed by the calculatedlue (7.201), which is significant at 1%
level. Therefore regarding the whole populatiomespective of schools and standards the
hypothesis that usage of strategies gives bettenileg capacity than that when strategies are
used in the development of language is accepted.

The percentages of student population using particular strategies are given below:

According theresults, out of 216;

40.92% use memory, cognitive and social strategies
16.43% use memory, cognitive and compensatioregfies
12.86% use memory, meta cognitive strategies

24.67% use memory, cognitive and meta cognitivetesies

5.12% use all memory, cognitive, compensation, neegmitive, affective and social

strategies together.

According to their usage of strategies [i.e. corabon of strategies] their percentage
of scoring differs. The combination of strategieed and the consequent results are given
below.

B The students who use all the six strategies (menoagnitive, compensation, meta

cognitive, affective and social strategies ) togetire scoring more than 80%

B The students who use memory, cognitive, meta cegnitcompensation and social

strategies score more than 65%.

B The students who use memory, cognitive and metéitogstrategies score more than

53%

The students who use memory strategies alone soan@than 51%

The students who use affective strategies alone snore than 51%

The students who use cognitive strategies alone soore than 48%
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B The students who use metacognitive strategies aloore more than 36%
B The students who use compensation strategies atmme more than 30%

The sample data of efficient strategy userswere given below:
DATA

B | like fashionable dresses, beautiful pictures lanély toys

O Interesting novels

B At night time_| am having night mare

U I'm frightened of darkness

U4 | have colorful dreams

My great fear is to ride a bicycle

When | was younger | was looking charm.

| suffer from fever often.

Writing is interesting.
At school we enjoy with our friends.

| failed to do my homework yesterday

| hate_enmity
My father is a fantastic man

Most girls are idiots
U have long hair
O are beautiful

B A mother.is a loving one
U caring person

Results
The present study shows that;
1. Language learning strategies are helpful and shgmifisant development in vocabulary

and syntactic formation.
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2. Girls are better than boys in using the strateglé®y use strategies for their efficient
learning. So girls score more marks than boys ded they are very proficient in
language than boys.

3. Socio economic status of the student shows a signif discrimination between high and
low group. This proves that the environment sugptite high economic group a lot for
the usage of strategies in efficient way than tiheogroup.

4. Also efficiency is found in language learning whilging the strategies than not using it. It
is proved that there are possible differences sddle using strategies and not using it
and the efficiency of language learning is showthasesult.

5. The vocabulary and in syntax of the children whe tne strategies efficiently is excellent
than the non users.

Conclusion
B Due to the beneficiary aspects of strategy usdgesthools and they colleges has to
implement the strategy training programs for baghchers and students. It provides a
variety of options for teaching large number ofdgtuts efficiently, as well as to the needs

of the individual institution or language program.

B The educational institutions have to use the abksElaesources (e.g., time, money,
materials, and availability of teacher trainers) faining strategies to the children. If
resources are not available, the institution hasaébe it possible to design the strategy
training program according to the students’ ne@t&y should find out the feasibility of

providing this kind of instruction.

B When they are including strategies-based instroatmoa language curriculum, they
must also choose an instructional model that iniced the strategies to the students and
raises awareness of their learning preferenceshésathem to identify, practice, evaluate,
and transfer strategies to new learning situati@ms] promotes learner autonomy to

enable students to continue their learning aftey teave the language classroom.
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