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Abstract
For a long time now, the teaching and learning»{decond language) vocabulary has been undeirated field
of second language acquisition (SLA). Howevethmmlast two decades, a reemergence of interesideas
witnessed in areas such as vocabulary acquisitidritee teaching and learning of vocabulary. Thepse of this
study was to evaluate the effectiveness of theemphtation of a project work on vocabulary teachite study
consisted in an action research project carriedvithta group of five teachers of English and ttseipervisor
working at CADS (Colegio Atlantico del Sur), a @te secondary school in Mar del Plata, Argentinahis work,
some issues and concerns related to second langaegkeulary teaching and learning were analyzed and
interpreted. Data were gathered by means of classreations, field notes, teaching activities, emaluation
meetings. The results obtained in this study reacetiiat, after the implementation of this proj#ogse teachers
were able to reflect upon their own teaching wébard to L2 vocabulary explicit instruction andagugize the
importance of the inclusion of L2 vocabulary initt@asses. Finally, some suggestions for furtlesearch in this

area were given.



253

)]

MJAL 2:3 March 2010 ISSN72B8741
Exploring second language vocabulary instruction: An Action Research Project

1.Pedro Luchini & 2. Myriam Serati
Introduction

The teaching and learning of vocabulary have begteated and underestimated in the field of
second language acquisition (SLA) up to the predegt particularly, in many Argentinean

contexts. Instead, a great number of second lamguegearchers and teachers alike have
centered their attention on syntax and phonologg tisregarding the critical aspects related

to vocabulary learning and teaching and their pedagl implications.

However, around the 1980s some syllabus theoregjarbto direct their attention to lexis and
its role within the SLA field leading to a reemenge of interest in the area of vocabulary
acquisition and learning strategies. Appreciatibthe significance and implications of these
areas for SLA has led to a considerable amourgsgarch in each and their place of
intersection: vocabulary learning strategies. Havethe issue of whether vocabulary learning
strategies should be implicitly or explicitly taugh still debatable. While some researchers
argue that the best predictor of vocabulary legysinategy use is previous vocabulary
learning strategy instruction, others believe thatshould not be carried away in our
enthusiasm for strategy training since its improgatns relatively weak and not all strategies

appear to be used spontaneously.

This teaching article describes an action resedrehceforth, AR) project carried out in 2008
with five teachers along with their supervisor ateégjio Atlantico del Sur (henceforth, CADS),
a middle-school in Argentina. Its main purposeigxplore vocabulary learning and teaching.
In the first section, some findings related to adlg existing theories and other research studies
on vocabulary acquisition will be presented. Intlegt part, the research area, the participants
and the context will be described. Next, adoptimgalitative method, the data gathered will

be analyzed and interpreted. Finally, suggestionfuither research will be given.

Literature Review

In 1985, Krashen, through his Input Hypothesistylased that language acquisition is
acquired by receiving comprehensible input (Lighth@and Spada, 1993). Although his theory
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has been highly criticized for being too vague engrecise to provide an account of the
process of SLA (McLaughlin, 1987), in 1985, Longemded on it by saying that modified
teacher input facilitates comprehension, and thisiin promotes acquisition (in Lightbown
and Spada, 1993). The main point in this argumasudes on the adaptation of the teacher
input to facilitate comprehension instead of onvlag in which learners process the input. In
this way, by revolving around the teacher, therlees’ conscious processes are disregarded as
well as their use of learning strategies for corhpreling, processing, learning and retaining
concepts in academic settings. If the goal of liegrstrategies is to develop the learners’
motivational or affective state, or the way in whitudents select, organize, acquire, or
integrate new knowledge (Chamot and O’Malley, 198@n, by providing them with the
tools to self-regulate their own learning (Skehad Bornyei, 2002), students will be able to
develop autonomy. By exerting control over theinmdearning operations, learners will be
able to manage their own productions, and thig, @sult, will enhance their learning

capabilities.

Research on training L2 (second language) leatnarse learning strategies has been
restricted almost exclusively to applications witicabulary tasks reporting interesting
improvements in vocabulary learning. Paradoxicaiypmerman (1997:6), quite polemically,
has pointed out that “the teaching and learningootibulary have been undervalued in the
field of second language acquisition throughouvéts/ing stages and up to the present day”.
Other linguists and theorists in the area have aieg this belief. They claim that for the last
25 years or so vocabulary acquisition has beerentg from second language instruction in
favor of syntactic development ignoring its cruciale in SLA. Coady (1997) argues that
language teaching methods have paid limited atteriti vocabulary since it is very difficult to

teach an organized syllabus of both grammar arid &multaneously.

Although some researchers and language practisdrere emphasised other aspects of
language learning such as syntax far more thanbubaey learning, Lewis (1997), Willis
(1990), Sinclair and Renouf (1988), and Nattinget BeCarrico (1992) have started to focus
their attention on the importance and implicatiohthe inclusion of lexis in language teaching
(in Coady and Huckin, 1997). Research on vocabu&ayghing reports that explicit teaching of

vocabulary results in better retention than incidelearning from natural text-based input
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(Folse, 2006). Channell (1988) makes a distindbietween acquiring and learning vocabulary.

She says that learning is a process, while acouisg the end result (in Jordan, 1997). She
also presents a difference between productive exeptive use of vocabulary, explaining that
“learners gain receptive control of new words befactive control” (in Jordan, 1997:154). In
one of her studies, she reported that the learhérffirst language) and L2 vocabulary
knowledge is linked together in their mental lexigzhonologically, semantically and
associacionally. She also claimed that learnersree conscious the connections between

them. She provides a set of implications for classr practice:

(i) Since the lexicon appears to be an indepenegigtity in processing, there is justification for
teaching approaches with make vocabulary work arséplearning activity. It is not essential
always to integrate vocabulary with general comroaitidn.
(ii) Presentation of vocabulary should pay speatiention to pronunciation, in particular word
stress. So visual presentation and reading magentiie best ways to introduce new
vocabulary.
(iii) Learners should be encouraged to make their exical associations when they are
actively learning new vocabulary, although, at préswe do not know which kind of
associations are the most useful in aiding retantio
Semantic links play an important role in productidiis suggests the use of semantic fields
based presentation methods on the lines of thahgifged.

(in Jordan, 1997:154)

Channell claims that the vocabulary of a languageade up of “many interrelating networks
of relations between words” (in Jordan, 1997:184gt is semantic fields. Worded differently,
words belonging to the same groupings share the samantic aspects and constitute a
systematic structure. The mind employs semantidagiity in categorizing words, and this, she
explains, is beneficial for vocabulary acquisitidithough some researchers advocate the use
of semantic groupings, some others such as TinKh8883) believe that “new words... are
learned most easily if they are not grouped fos@neation in prefabricated semantic clusters”

(in Jordan, 1997:157). This researcher claimsldanhers may find a number of similar or
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semantically related words confusing, especiallgmwthey are introduced together and at

once.

Up to date, in the area of SLA, a widely varyingmber of approaches, methods, and
techniques dealing with vocabulary instruction andcquisition have been presented. Coady
(1997) proposes four main positions on a continefimethods for teaching vocabulary that
should be born to mind:

a) Context alone: It proposes that there is no needifect vocabulary instruction
since learners will learn all the vocabulary thega from the context by reading

extensively, provided it is presented in the foifnc@mprehensible input.

b) Strategy instruction: This position sustains thaitext is the major source of
vocabulary learning, however, there is consideraibhphasis on teaching specific
learning strategies to students so that they cecessfully learn from context; for
instance, summarizing a text, finding the main jdeéentifying rhetorical

structures, all require some sort of instruction.

c) Development plus explicit instruction: It argues &xplicit teaching of certain
types of vocabulary using a variety of techniquad aethods including direct
memorization of some high-frequency words. Thisitpos upholds the idea that
contextualized learning through reading is effextiut contextualized reading plus

instruction is superior; that is, reading plus iatgive vocabulary instruction.

d) Classroom activities: It advocates the teachingoochbulary words without
following a particular methodological approach.eXll(1983) suggests that
“vocabulary is best learned when it is encountémnettie classroom situation when

the learner perceives a need for it.” (in Coad@71281).

To cater for learners’ linguistic needs, Skehar®@)%uggests that students should be engaged
in interactional tasks in which meaning is crucdibére is some kind of relationship with real-

life like situations, task completion is the prim@oal, and the assessment of task performance
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is related to task outcome. Students’ linguistieds then, could be created by hiding the
linguistic focus of the task from the learners. Mita task-based pedagogical framework,
tasks of the type meaning-form-meaning progresgiomide an idyllic semantic space in
which learners may be pushed by operations caoiedn the task input data to notice holes
or linguistic gaps in their current interlanguageeintory (Samuda, 2001). Thus, tgticing or
noticing-the-gaplearners are able to identify how the input tachtithey are exposed differs
from the output they are able to produce, whichessential processes for second language
vocabulary acquisition to occur (Ellis, 2001; ScdiniLl997; Thornbury, 1997)

An effective way to teach vocabulary then woulddencourage learners to become centrally
involved in their own learning process. Initialtitjs will involve some kind of systematic
learner training under the direction of a teachnt the learners working in groups with other
students, or on a self-access basis. Through et dipproach to vocabulary teaching, students
will be able to pay explicit attention to vocabylaand this, in turn, will eventually help them

develop their own strategies, thus, becoming mudependent learners.

The proposals considered in this section will belpased as theoretical background to
analyze and interpret the data collected. In the section, the puzzled area will be identified
and the participants and context described. Ne&tgdata will be analyzed and interpreted.

Finally, some recommendations for the teachingoafbulary will be given.

The action research project

Burn (1999) defines AR as the application of fawtling to practical problem solving in a
social situation with the intention of improvingetiquality of action within it, involving the
collaboration and cooperation of researchers, pi@urs and laymen. AR relies on
exploratory and interpretative methods which aterofippealing to the classroom teacher.
These methods enable teachers to explore thei@salit practical situations without the need
of controlling the variables of their classroom xts. The flexible and eclectic nature of AR

implies that teachers are able to modify the qaestor issues guiding their research, to take
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on different research methods or to take theirjpmégations in new directions as the need

arises, a variant that would not be suitable imtjtegtive research.

However flexible and eclectic this research metimght be, itdoesrequire systematic and
rigorous data collection and analysis. It fulfissential research requirements because it
comprises a researchable question or the ideriidicaf a puzzled area, planning, collecting
data, information analysis, reflection and intetatien, hypothesising, intervening, observing,
reporting, writing and presenting. These featuesat necessarily need to be clearly

delineated and separate points in the researchcrliceal aspect of AR lies in the participants

collaborative discussions that occur regularly tigttout the process (Burns, 2007).

This research method enables researchers to talkéeopretations that are motivated by data
derived from the actual social situations -in ttase the teachers’ own classroom settings-
rather than by theoretical concepts alone. Ithghly flexible research process which can
respond rapidly to emerging political, social add@ational questions as they impact on

practice (Burns, 2007).
The context and participants

Since 1999, | have been working at CADS as suparabkthe English Language Department.
The learners at this school, whose L1 is Spanirghgeuped according to their English
proficiency level raging from elementary (levellpw-intermediate (level Il), intermediate
(level Il1), upper intermediate (level 1V) and adwzd (level V). In each group, there are
approximately 25 students and their ages range 1®mto 17. Each group is taught by a
different teacher. At the time this study was cartdd, one male and five female teachers were
in charge of these classes. Their teaching expegieanged from 10 to 15 years. Three of them
were university graduate English language teacheeswas a Sworn Translator and the other

one was an advanced student at an English teaelm@ng program.

English classes meet twice a week for a 2-houogderach. As one of the institutional
requirements, learners have to take and passtimeeests (written and oral) which are

administered after each academic term (May, AugndtNovember). The written test consists
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of a reading comprehension section, a grammarapart written production task. For the oral
test, the students are interviewed in pairs. Atinkerview, they are required to answer content
guestions related to a set of short stories or Isgeviously dealt with in class. Using the

content of these stories as a trigger, they alse tmcomplete a spontaneous speech task.
Identifying the puzzled area

By the end of June 2007, after administering atidgahe first term test, | held an evaluation
meeting with the five teachers. On analyzing tred tast scores, we realized that the students’
present level of oral language competence anchiiructional objectives of their courses for
that term were not well-matched. A common core sewbjective for all these classes is to
enable students to become trained competent speakEnglish. However, at that time, the
oral test results revealed that most of the stusdead failed the oral part of this test. On
analyzing these results, the teachers agreedniegbassible reason for that could have been
the students’ lack of vocabulary to express thagas efficiently. Therefore, to explore more in
depth that particular incident, we decided to eegagan AR project with the intention of
providing a description, explanation and, abovesaline judgment about our existing

assumptions.
Instruments of data collection

The instruments used in this study were class whsen sheets, field notes and teachers’

reports.
Implementation of the AR Project

After identifying the puzzled area, the next stepaonducting the AR project consisted in
reading and exploring literature related to thehézg and learning of L2 vocabulary. After
that, we held another meeting where we discussethtterials which helped us think about a
possible plan of action. We agreed that each teattwaild design and implement a battery of
comprehensible tasks with a strong focus on explatabulary instruction to be taught along

with the rest of the contents already set pridhis project. We also worked on an observation
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time-plan, so | would be able to see each teactuvidually in action when implementing
their tasks.

The observation period lasted five weeks. | s@nnwo consecutive classes run by each
teacher. | took field notes of each class and kexqirds of those instances that | thought would
be important for discussion later on. After obsé&ora | held personalised debriefing
evaluative sessions with each teacher. Once trenaifon period was over, we held a general
meeting to evaluate results. We decided that elachld write a semi-structured report in

which they should include the aims of their lessand contents they taught, a brief description

of the tasks included and their perceptions reggrthe results obtained.
Results

In this section, the information gathered will bigically analyzed against the different
pedagogical proposals presented in the literatwiew section above, including the five
methods for teaching vocabulary introduced by Cqa@97). This will be done to determine
the effectiveness of the implementation of thisalmdary teaching project.

Analia: Level 1

The first class | observed was Analia’s. She isaalgate teacher of English and has vast
teaching experience with youngsters and adolesc8heshas been working at CADS for more
than 25 years. She designed a set of activitiemgiat eliciting, introducing and providing
several instances of practice of the past tense &frseveral verbs. Analia started her first
class by asking her students about their weekeD@l you have a good time last weekend?
What did you do?s the students had never been introduced to thelsipast tense, they tried
to answer using whatever linguistic resources ttayat hand. Some of them used L1; some

others used L2 or a combination of both to desdhbé activities in the past.

Analia wrote down on the blackboard the list ofogeproduced by the learners in both their
infinitive and past forms. Next, she told the cladmtshehad done during her weekend. In

her account, she included a piece of false infaonawhich the students had to guess. Once
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the students figured the odd piece in her accalnet wrote the false sentence on the

blackboard and used it to introduce formally thetfgarm of both regular and irregular verbs.
Next, the students were asked to read a text amglete a diary-table using past forms. The

teacher provided feedback with a focus on the teaise forms.

In her second class, the students were asked tpletera diary-table with information about
their routines over their last two days. They wasked to include one piece of false
information in their data. Then, they were engaigeal dyadic interactional task in which they
had to exchange information and guess the false pi&hen required, the teacher provided
feedback to the students. The class was then divide two groups to play TIC-TAC-TOE.
They took turns to provide the past tense form di@sen verb and use it in a meaningful
sentence.

On my observations, it can be said that these stadecre exposed to the past tense of various
verbs in a range of ways, through different chasyreehd focusing on form as well as on
meaning. Both comprehension and production wereimed) during the sequence of tasks.
Initially, by making her student talk about theie@kends, she pushed them to use their
linguistic resources they had on hand to completddsk. By so doing, she made her students
notice gaps in their interlanguage storage and,adhately afterwards, she filled out those
linguistic holes through explicit instruction. THesign and implementation of tasks of this
type may have served to make a particular L2 wiorthis case past forms- more salient by
drawing attention to the word, potentially resugtin the student noticing the word. The
combination of contextualized reading plus fornmastiuction, as is this case, may have helped
the students complete successfully the last twal fintivities as they were now able to use the

new lexical items properly.

In her report, Analia referred to her perceptioawlher students’ reactions during the two-day

project by saying:

Most of the students were engaged throughout theldement of these two classes, especially, when
they talked about their weekends and they hads/ttotguess the odd bit of information in their teacs

or other students’ accounts. They looked intereateeh completing their diary table for the guessing
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activity; even when the instructions given by teadher had not been fully clear. They also had aflo
fun during the TIC-TAC-TOE game where they botlogef and put into practice some of the verb

forms they had been exposed to.

It seems her approach to teaching vocabulary rigtiaped her students use the lexical items
presented but also become more confident and ctaibferin using their English in class. In
my estimation, this may be conducive to generateegrance students’ motivation and

concern to continue learning.
Alejandra: Level 2

The second class | observed was Alejandra’s. Shédan teaching English at the school for
over 5 years. Her handout paper revolved arouadagic of the internet and technology.
Apparently, the aim of her tasks was mainly toddtrce students to vocabulary connected
with technology. She initially showed the studemtsicture of a teenager playing with his
computer. She used that picture as a trigger tthgettudents to talk about the topic. She then
asked them to read two passages. In one of thermighlégghted four words and then asked the
students to match their meanings to the definititmghe other, she underlined fifteen words
and asked them to find, in a list of fifteen defoms, the ones that matched the words
underlined. After that, they were required to fimdthe second text, five cognates out of those
fifteen words between English and Spanish. Nex,relquired them to choose six lexical items

out of the fifteen set of words and write a parpprancluding them.

In her second class, Alejandra provided her stgdeith ten words randomly chosen from the
ones used in the second text the class before., Fherasked them to use those words to fill in
blanks in a new reading passage. Finally, they d¢eteg an activity in which they had to find

eight words connected with technology.

It seems that Alejandra made an effort to adog@mproach that included the teaching of
vocabulary explicitly. Although most of her actie seemed to provide a context for the
words she meant to teach, she did not offer helestis specific learning strategies to learn

from context. Regarding this, in her report she:sai
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[...] with your help, | realized that the guide prete some weaknesses. | have to optimize some
strategies of teaching-learning to make the tasik®mnderstandable and with clearer aims and as

consequence of this, get better results concetningcabulary learning.

On looking at data coming from the different sogra@e would claim that she did not set
clear objectives for each of the activities shagiesd. As a result, this may have confused her

students as to what they were asked to focus eadh task. With respect to this, she claimed:

When | made students read aloud, for example giofiothat the main aim of this project was to teach
vocabulary and not to focus on pronunciation odirgcomprehension skills.

In her handout, she included two reading passagehwontained a number of highlighted
words. Without checking that her students had wstded the general meaning of these texts,
she encouraged them to notice the meanings of thesis against a set of given definitions.
In our debriefing session, we discussed the benafitt drawbacks of using reading passages
for vocabulary instruction and setting clear ohijexg for each task. We also talked about the
lack of connection among tasks in her handout heddcurrent similarity in format among
them. In the second reading passage, for exan@esttildents were pushed to focus on fifteen
low-frequency lexical items at a time, without peEwing a purposeful need to learn them. In

regards to this information, Alejandra pointed out:

I included a lot of words and two passages, it Wdwdve been more productive to include only one
passage and exploit it more. The idea of two pafts was to introduce the topic of discussion and,

in the other, the case of a student being addicté¢ite internet.

In our meeting we also discussed the advantagaspémenting group work in the language
classroom and the usefulness of this techniquedoabulary learning. In reference to this, she
said:

Concerning to group work, | have to clarify the adtages and disadvantages of working in groups
and clarify the aims of working like this, contial) more their work and being stricter in the final
results. Not all of them participated. | should lerpent some strategies to encourage all of them to
participate.
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Close examination of these results indicate thajahldra made a big effort to integrate explicit
instruction of vocabulary combined with a focuscmmtextualized reading. Although she
appears to have gained awareness of the importdrasic principles for vocabulary
acquisition to take place, she still needs to kaepiorking on some areas to make this happen.

Laura: Level Il

The third class | sat in on was Laura’s. Althougk s a graduate translator, she has been
teaching English for more than ten years. Her ptdigcused on the teaching of eight multi-
part verbs. She designed a handout that consitfec aifferent comprehensible tasks. In her
first class, the students were asked to read a gamgraph, underline the multi-part verbs,
and infer their meaning from the context. Oncedtiuglents finished with this task, Laura
checked their answers. When necessary, she inshgnproviding the meaning of some
multi-part verbs as well as their collocationsstndoing, she tried to establish purposeful
connections between those words and the studesrtsbpal experiences. In task two, the
students were asked to write these multi-part veexs to their definitions. In the following
activity, based on the context provided, the leermesre required to choose the correct option
of the multi-part verb to complete a set of sixteanes. In task four, using the multi-part verbs

from the text, they had to complete eight sentences

In her second class, as a way of recycling the#xiems previously presented, Laura wrote
on the blackboard some key words related to helesits’ ideas and experiences associated to
the eight multi-part verbs. In the process of mgkissociations, the students were encouraged
to retrieve these words, their meanings and ussk fiee required them to pick three multi-

part verbs and write real or imaginary sentencesitathneir lives. Working in pairs, they had to
guess whether their sentences were true or faigbellast task, they were asked to invent a

dialog for a comic strip and include in it at ledgb multi-part verbs from the text.

By using the text as a context, the students weleeta infer the meanings of the multi-part
verbs and relate them to their previous knowledgkersonal experiences. Through this

activity, Laura was encouraging her students toentakir own lexical associations. As was
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said earlier, contextualized reading plus teaahtervention is superior to letting students infer

meaning from context alone for vocabulary acquisitio occur. The controlled practice stage
that came later may have helped them to see howmtiite-part verbs operate in different

linguistic environments and how to use them acelyat

To complete the last two communicative tasks, thdents, working in pairs, were encouraged
to feel the need to use these words in semi-authesal-like situations. Through this activity,
the learners had a chance to perceive and recotirazecommunicative value. The aims of
these tasks may account for Swain’s (1995) outpedry in which she postulates that when
learners are encouraged to produce output thatagant and succinct, they are driven into
making use of the kind of lexical-syntactical presiag required for acquisition to occun.

her report, Laura referred to the impact thesedlasses had on her students’ motivation and

concern to continue learning the language:

| think students liked the vocabulary project amelytgot involved. They liked learning new items

and tried to use them in different contexts.

Upon evaluation of the long-term effects of thigabulary project on her students’ language

performance, Laura claimed:

When they were assessed, two weeks later aftéwthrelass project was implemented, 16 out of 20

students passed the quiz on vocabulary.

Although more research on this area should be aiaduthese partial results seem to indicate
that contextualized reading combined with vocalyuiastruction where learners are engaged

to make associations and manage their own autorroengeneficial for vocabulary learning.
Luciana: Level IV

Level IV was in charge of Luciana. She has beechieg English at the school for more than
five years. Through her activities she aimed tdweata if her students were able to infer the
meaning of some words from context and to assésahiity to retrieve these lexical items

under this condition in the long-term.
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She started off by arranging her class in two gsamd assigning a set of five different words
to each. Assuming that her students would have sbifieulty in figuring out the meanings of
these unknown words, she gave them some time th @votheir definitions. She had selected

these ten lexical items from a passage publishad iBnglish magazine.

After getting some feedback from both groups, Lnaigave them the original five sentences
where these words had been drawn. This was doseetovhether students were able to infer
their meanings from context. After that, each graugs presented with the definitions of the
five words in random order. Students had to mdtelr five lexical items to their definitions.

Finally, both groups were asked to exchange thé&rimation.

The following class Luciana recycled the ten wdrgswvriting them down on the blackboard
and asking the students, working in small groupgrovide their definitions or the sentences

in which they had appeared. This is what she found:

The following class students were asked about tlvalwulary worked with the previous class.
They could only remember from 2 to 4 words withitineeanings whereas the rest of the words

were just remembered but not defined.

Next, she presented her students with the full @odtaining the ten sentences and the words
on which they had worked. She asked them to reagdssage and identify its main ideas. At
this point, she reported that because the studi@dtdeen exposed to those unknown words in

the text several times, they found it easier tal r@ad understand. She pointed out:

Finally, the students were given the text wherehalvocabulary appeared in the complete context
given the students another chance of seeing thdsibey had worked with. In this way students

were able to understand the meaning of all the siord

On analyzing this information, it can be said thatiana relied heavily on two main principles
for vocabulary acquisition to take place. Firsg gplerceived that context provided her students
with a vital source for vocabulary learning. Sheftated contextualized reading with explicit

instruction. She reported:



267

)]

MJAL 2:3 March 2010 ISSNIB8741

Exploring second language vocabulary instruction: An Action Research Project
1.Pedro Luchini & 2. Myriam Serati

First, | gave the students the words in isolatmsede what they did with them. Then, | gave theen th
sentences with the words, and most of the wordkldmiguessed. This means that the context
helped them a lot. Finally, when | gave them thaieg, they did not have to worry about the words

because they had been exposed to them many tirdehenknew them already.

Her second principle relied on exposing her stuslenh a set of new lexical items repeatedly,

over time:

When the project was over, the students had begosed to the new words more than five times

using different activities.

In her report she acknowledged the difficulty timaist students often have when learning new
vocabulary. To help overcome these difficultie® shggested repeated frequency of

occurrence of new lexical items. To this Luciaratest:

| think students find learning vocabulary very idifit and they have to be exposed to the language
many times so as to remember vocabulary. It istalsothat teachers should create or plan activitie

to create in students the need to use learned ulzogb

When Luciana discussed the results of her progbet referred to the long-term effects of her
intervention. Three weeks after having implemeniedvocabulary project, her students used

some of the words they had learned at that timeotmection to this, she said:

Three weeks after the project was over, the stgdegeded specific vocabulary in order to express

their ideas and they used the vocabulary they é@héd during this project.

In view of these findings, it can be inferred thatiana recognized the importance of using
context to help students infer the meaning of umknwords. She perceived that teachers
ought to design communicative tasks to createair tharners the need to use new vocabulary
items purposefully. She acknowledged the usefuloéegposing her students to new words

several times for internalization and retrievalake place.

Daniela: Level V
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Daniela was the teacher in charge of level V. Stedraduate teacher of English with vast
experience. She has been working at the schoohdoe than eight years. The material that she
used for her vocabulary project was part of a sétorty. In her first class, as a recycling
exercise, she elicited vocabulary from the stud&ota the previous class. As the students
produced the words, she wrote them on the blackbdater, along with the entire class and
with the help of these words, Daniela tried to restnuct part of the story they had dealt with in
the class before. She then gave her students &ragment of the story with new vocabulary
items. She had anticipated they would not be familith these new terms. The students were

encouraged to read that fragment silently on thein to answer some content-based questions.

In her second class, she asked her students eadethe fragment to identify no more than
seven words they did not know but thought mighinygortant to better understand the extract.
Relying on her intuition and experience with theugr, she anticipated they would not know
the meanings of these lexical terms. She provibdethtwith the definitions of these words in
random order without their entries. She then asledtudents to match the words they had
selected to these definitions. In hindsight, in fegrort, Daniela referred to this as a risky

activity:

On the whole the aim of the task was fulfilledhaligh | felt that working with the list of definitns

was risky. | would rather have carried out the\distiusing other materials like dictionaries.

After that, she elicited the words the studentsdtazben and wrote them on the blackboard. To
help the students get their meanings, she prontpéed to use the glossary she had given them
and the reading passage as a context. Those wdndse definitions had not been included in

the glossary, were introduced at that point. Skak sa

The task took longer than expected as some studelgisted words whose definitions were not in

the list and | had to go back to the text agaiexgiain those using different resources on the. spot

To explain their meanings, Daniela resorted toralmer of assorted strategies such as: context,

synonyms, opposites, syntax (morphology and funadfowords) and associatioasd
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linkages with new and previous knowledge for susftgésetrieval. For example, to clarify the

meaning of “blackipped bird” she asked her students:

Do you know the expression “in thi@ of my tongue”? (She pointed to the tip of her tog)g Well,
what is thetip of something? What about if thig of that something is black? Then, you can say
that this something is “blactkpped”

Daniela’s major source of vocabulary teaching senie contextualized reading in
combination with the teaching of specific languéggning strategies. Another main concern
appears to be her belief that students shouldumngdhe tools to self-regulate their learning

and develop self-autonomy to manage their own &ehients. She claimed:

The choice of key words at the end was easy fontaed they gave good feedback about the
activity. It seems that they enjoyed working onittteevn and evaluate how much they know and

what they need to learn.

Upon monitoring these activities, Daniela’s peraapindicates that most of her students
acknowledged the importance of being given the dppdy to make some decisions on their

own for their language development.

Final Discussion

A tentative conclusion from studying these datdé, at least, in this preliminary stage of the
development of this project, the results obtaireths seem to be beneficial for both the
students and teachers alike. However, in this@gcsiome observations will be made

regarding the implementation of this project areltbsults obtained.

Concerning the number of classes observed, it wioal& been interesting to sit in on more
classes during and after the instrumentation ef phoject. This would have provided the
researcher and the teachers in charge with moveniiaition about instances in action which
could have been used to determine the extent afrthact of this project and its overall

effectiveness. However, due to time constrainis,gtan had to be called off.



270

)]

MJAL 2:3 March 2010 ISSN72B8741
Exploring second language vocabulary instruction: An Action Research Project

1.Pedro Luchini & 2. Myriam Serati

For reasons of practicality, | chose only five tears to work with in depth. Nevertheless, it
would have been ideal to count on the informatioming from more than five teachers to

carry out this research. This would have enablecetraluator to have a greater research scope,
a fact which would have strengthened the validitthe study. However ideal, this scheme had
to be overlooked considering the amount of tinteak to design, implement and evaluate this
project. As regards these teachers, the questibrewiain if, under similar conditions in the
future, these same teachers will be able to desigrput into action similar projects to the one
carried out in this study by themselves, that iheut the supervision and guidance of a

supervisor.

Notwithstanding these observations, close exanunaif the findings reveals that the
implementation of this action research project,oifdaimed mainly at teaching/learning
vocabulary, turned out to be effective. The undegyassumptions behind this work is that
projects of this sort, where teachers are pushaatk collaboratively with another colleague,
exchange ideas, negotiate meaning and put theitieeepotential at play provide a great

contribution to the profession.

The framework used in this study could be replidateother contexts to compare these results
with others, coming from different teachers undéfedent circumstances who might also be in
vast need of developing their vocabulary teachkiiss See Luchini (2004), where the author
conducted a similar action research project wi@hamese teacher of English and her students
at Shanghai Normal University in China, and Luclti#ii07), where the author carried out an

action research project with another colleaguerigetina.

Conclusion

This small-scale study reported the design, implgaten and later evaluation of a vocabulary
action research project carried out in a privatddie school in Argentina. Emerging from the
data analyzed, a number of assumptions can be rRade.when students are put to work on

projects that integrate the teaching of specifigyiaage learning skills with direct vocabulary
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instruction, learners are pushed to take on redpititysfor their own learning process and thus

develop self-regulation skills, crucial aspectsdecond language acquisition to occur. Second,
projects of this type whereby teachers are encedrégreflect upon their own teaching
practices and, as a result, engage in change byc#dg their instructional objectives to meet
their students’ needs are also valuable. Thesesgemight be argued, contribute to enhance
teacher development.

The steps taken in this project are limited innherowest of its scope. Based on these
findings, teachers and learners might interact wifitoposal similar to the one deployed in

this study. This may help explain how these stejghnaffect and shape acquisition over time
before effectiveness can be claimed. The pedaddgigdications discussed here need to be

rigorously investigated under a broader range ofeods for verification.
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