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Abstract

The purpose of the study was to formulate a mametedict the Iranian high school first

graders’ performance on the End of the Course Aement (ECA) tests through their

performance on the vocabulary tests which were adiered throughout the course. To
meet this end, sixty two learners- aging betwee&tesn to seventeen, all male- in two
groups participated in the study. The sampling @doce was the intact group method.
463 lexical items were taught to the learners i decontextualized paired-associate
translation method. The classes were held threeshweek in a nine- month course of
time. Nine sets of vocabulary tests were admiresteand every learner’s average was
calculated. The learners’ scores on the ECA test$ their average scores on the
vocabulary tests were analyzed through the regnesamnalysis procedure to come to a
model that could reliably predict the learners’ EG&ores through their average
performance on the vocabulary scores. The anahaded the following formula: 1.037

x AVERAGE VOCAB + 2.473 + [4 .5].

Key words: Vocabulary Learning, Explicit Vocabulary Instruatiolranslation, Lexical
Knowledge Transfer, Reading Comprehension, Regnegsnalysis, Achievement

Prediction.
. INTRODUCTION

EFL teaching in the Iranian high school contexsitdiation faces three broad categories
of limitations a sketch of which is outlined below:

1. Time pressure

2. Mandated national curriculum

3. Mandated testing schemes
The time allocated to the language program in thgonal curriculum seems to be
unjustified because the volume of the syllabuset@dvered in an academic year does not

match the time which is available for it to be iemplented. For example, Book One



)]

MJALZ2:1JANUARY2010 ISSN 0974-874
Form-focused Second Language Vocabulary Learning abe Predictor of EFL Achievement: A Case
for Translation in a Longitudinal study by Ali Jahangard

which is prescribed for the grade one of the highosls consists of nine lessons, each
including thirty new lexis on average, at least ta@wv syntactic structures, a reading
passage of about 800 words, a dialogue, pronuanigtiactice and three to four pages of
drills and various types of exercises. It is ingtireg to note that the time allocated to this
much work is only one and a half session per wé@éle class time is supposed to be
ninety minutes where, in fact, it amounts to seyeninutes in most of the classes. In
practice, every three weeks, one lesson must ishéd to keep up with the time table of
the school program. It is also worthy of note thaldut two months of the academic year
is spent on taking the mid term and final examsciiare regularly administered by the
central offices of the Ministry of Education.

This problem extends to other grades as well. @nly class per week for the Second
grade and Third grade and two classes per weekéddrourth grade are allocated to EFL
teaching in the school program. Because of thisalarice between the workload of the
syllabus and the allocated time for its implemeatgtteachers are always lagging behind
the time table of the schools and thus are unabiget their students into complementary
activities such as extensive reading which is dnth® major means of implicit lexical
instruction.

The second limitation concerns the mandated coddsegulations which are imposed
on the teachers by the central offices. Accordimghtese directives, teachers are not
permitted to teach any other books except thosetwdiie prescribed by the Ministry of
Education.

The third of these limitations is the mandated su® of testing. The teachers are sent
typical standard formats of tests according to Whibey must design their locally
administered tests. The test developers are nowedl to change the format and the
weight given to different sections of the testscéing to these directives, teachers are
not allowed to include even a single word whiclnat included in the books. This has
got certain negative ramifications across the culum. Teachers are inhibited from
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utilizing complementary materials such as levetleza, simplified short stories, or even
other more popular textbooks available in the mar&tudents would find it in vain
studying and reading materials that are not goodpe included in the exams whose
results are considered to be more important thahearning itself for their families and
the officials of the schools. This problem becomesre perverse in the Third Grade
because not only the format but also the contethefinal exams are determined by the
central offices.

Taking these limitations into account and maintytbe basis of their experience
and intuition, teachers adopt translation methodoofbulary teaching which is currently
the most widely used method in the Iranian Highosth The research on the
translation as a method of vocabulary teachingcatés that it is one of the most reliable
and efficient methods of lexical instruction (Pencl996; Laufer and Shmueli ,1997;
Lotto and de Groot ,1998; Ramachandran & RahinD420ahangard, 2007b; Mehrpour,
2008; Laufer & Girsai, 2008; Hayati & Mohammadi 200

During the twelve years of teaching EFL in theghhischools , the
teacher/researcher of the present stu@jt that those learners who were successful
vocabulary learners under the translation methoekewsuccessful in the summative
achievement tests which were routinely administdrngdhe Ministry of Education , as
well. This, in fact, was a hunch and needed engliriesearch to examine it. Although
there are numerous research studies concerningréwictive power of vocabulary
knowledge in anticipating the magnitude of the negability ( see , e.g., Nation,1990;
Laufer,1992; Grabe , 1991; Qian, 2002; Gersten &vd; 2003; Tannenbaum et al. |,
2006; ; Protopapas et al. , 2007;), to our knowdedlere are very few studies focusing
on the power of second language vocabulary knaydedparticularly gained through
translation method, in predicting a learner’s saore future achievement test.

Form-focused instruction in second language tegcluan be regarded as an
amendment to the communicative language teachingroaph which prescribed
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comprehensible input and meaning-centered tasktheassufficient condition for the
acquisition of a second language. However, afteretkcitement and agitation caused by
the novelty effect relented and the results of ghactice came to the fruiting stage, it
became increasingly evident that it could notléae practitioners to high levels of
grammatical competence ( Lightbown and Spada, 1%%@fer and Girsai, 2008).
Consequently, applied linguists suggested to irehadks that also required attention to
form ( Ellis, 2001; Housen and Pierrard , 2005).

The term ‘form’ is defined by Laufer and GirsaiQ(8, pp.694-695 , as *
...[form] includes the function that a particulanstture performs. For example, attention
to the ‘form’ -ed subsumes the realization thad-signals an action performed in the
past.”

Form-focused instruction ( FFI ) is defined by &I{i 2008, p.963) as a type of
teaching which “involves some attempt to focusress’ attention on specific properties
of the L2 so that they will learn them.” FFI is@ldivided into two types: Focus on Form
and Focus on Forms. According to Ellis ( 2008) Fatus on Form instruction, attention
to form is made in the context of a communicatigsktin which conveying of the
meaning is of primary importance. Focus on Fornssrurction, on the other hand , is the
approach in which a series of specific linguiséattires are pre-selected on the basis of a
structural syllabus and treated intensively andtesyatically in the instructional
procedures. In the Focus on Form approach, langsagewed as a communication tool
by the learners whereas in the Focus on Formsuégegis viewed as a subject matter
and object of study to be analyzed and learndds(R0D08;Laufer and Girsai, 2008). The
primary maxim around which the theoretical ratienfalr Focus on Form revolves is that
‘due to the limited capacity of the learners toqass L2 structures and the difficulty of
attending simultaneously to both meaning and foomtlie learners, L2 learners tend to
give priority to meaning over form when performiagcommunicative task (VanPatten,
1990a). Therefore, a way that draws the learnattention to form during a
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communicative activity is necessary. Hence, irommunicative task, attention of the
learners can be drawn to lexical items ( singleds@nd multi-words expressions) which
are necessary for the fulfillment of the intendechenunicative acts.

The lion’s share of the extant empirical researckkl has been on the teaching
of grammar and not vocabulary (Laufer and Girs@0& and only recently researchers
have linked FFI to vocabulary teaching( Hill andulter, 2003; Laufer, 2005, 2006).
Nevertheless, the overall conclusion of the resesmraonducted so far in the area of
vocabulary learning is that FFI, notwithstandinget¥ter the Focus on Form or whether
the Focus on FormS approach is employed , is ailugetl effective way of vocabulary
teaching. In comparative researches, the propartainthe retained words are usually
greater in FFI conditions than non-FFI ones, andan-comparative studies the learners,
on average, have been able to retain more thay gercent of the instructed words after
FFI tasks (see Laufer, 2005). Since translatioanivident case of focus-on-form or
forms (depending whether it is provided in a cominative context or not, it should be
included in the FFI research (Laufer and Girsa@&0

In the present research, both focus on form andsfen forms approaches were
adopted to teach vocabulary. The learners weréhtabg target lexical items through list
learning (decontextualized lexical items with tHeersian equivalents) , which is clearly
considered as the focus on forms approach, aondedsling translation( providing cross-
linguistic information as to the meaning of thetseces comprising the passage) which
is a case of focus on form instruction.

Taking the results of a recent research which sdatvat low proficiency learners
are able to make practical use of their lexicalvideolge learnt through explicit methods
of vocabulary teaching only if the induced involvam load of the learning tasks are
large (Jahangard, A. & Moinzadeh, A. & Tavakoli, (Morthcoming), and also the past
research which indicated that there are high caticels between reading comprehension
and vocabulary knowledge, | hypothesize that thealalary learning of the learners in
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the present study will be able to predict the leesh achievement scores with a
practically acceptable margin for error. Thus, tb&earch question is:

Is it possible to obtain a formula that can relaptedict Iranian learners’ End of
the Course Achievement (ECA) scores through thewatulary scores in Grade One of
high school?

Il. LITERATURE REVIEW

Interest in the relationship between vocabulary eeadling comprehension has a
long history in the research of L2/FL reading. Qbsey the performance of FL/L2
readers, confronted with unknown vocabulary, redeas have noted the important role
of vocabulary as a predictor of overall readingligbi(Nation, 1990; Grabe, 1991).
Related research and current educational practicgyests a correlation between
students’ vocabulary knowledge and their comprebeansf what they read (Gersten &
Geva, 2003). Similarly, Stahl (2003) says that rislationship between vocabulary and
reading comprehension is a “robust” one and thaalbolary knowledge has consistently
been the “foremost predictor of a text's diffictltfp. 241). Stahl adds that vocabulary
knowledge and reading comprehension are stronghgleded, based on measurement of
word difficulty and sentence difficulty (pp. 24124 Qian ( 2002) contends that, “Scores
on vocabulary size, depth of vocabulary knowledged reading comprehension are
highly, and positively correlated; and scores optld@f vocabulary knowledge can make
a unique contribution to the prediction of readiogmprehension levels” (p. 280).
Protopapas, A.& Sideridis, G.D.& Mouzaki, A.& SimoB.G. (2007) report that any
effects of decoding on comprehension may be matliagethe lexicon, consistent with
lexical quality hypothesis. They argue that skilledord reading influences
comprehension by strengthening lexical represamtsti at least when phonological
decoding can be relatively effortless.

In a similar vein, Tannenbaum, K.R.& Torgesen,.& M/agner, R.K. (2006) found that

breadth has a stronger relationship to reading cehngmsion than does depth/fluency;
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however, the two dimensions of word knowledge hsigaificant overlapping variance
that contributes to the prediction of reading coemgnsion. Also, Laufer ( 1992) found
that lexical level in a second language is a bgitedictor of reading in L2 than the
learners' general ability, predicting certain feelwhen the learner's lexical level is
lower than 3,000 word families), or certain sucdggsen the level is over 5,000).

There are also researches which demonstrate dicagnirelationship between
lexical knowledge and course achievement. Regarthegrelation of vocabulary and
performance on multiple-choice achievement testalfege courses, Turner, H. &
Williams, R.L. (2007) found that scores on a vodabutest given at the beginning of
two semesters in a large entry-level course predigterformance on multiple-choice
exams more strongly than pre-course knowledge aititat thinking. Vocabulary
performance, besides its potential effect of tlaerie’ multiple-choice exam performance,
seems to be a considerable predictor of academforpence as a whole. Numerous
studies have shown that vocabulary is a consigteatictor of grades in different courses
in which various testing method were used besidaiipte choice exams. For example,
Pedrini and Pedrini (1975) found that vocabularyres from the Nelson-Denny Reading
Test (NDRT) explained approximately 35% of the &ade in college grades. Similarly,
Emmeluth (1979) showed that the vocabulary seatiothe NDRT was able to predict
final grades in an introductory biology course. @tpredictors of performance in college
courses are also recognized.

One recognized predictor of success in college sssuris students’ critical
thinking ability has been reported to be a subgthmiredictor of scores on college
courses. A number of studies have discovered signif correlations between critical
thinking and different assessment measures in tsityecourses (Gadzella, Ginther, &
Bryant, 1997; McCammon, Golder, & Wuensch, 1988lli#ns & Worth, 2002; Wilson
& Wagner, 1981).
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Despite the substantial body of research which ioosf the relation of
vocabulary with reading comprehension, speakingl amiting, there is a paucity of
research concerning the vocabulary developmertieofdarners, its power to predict the
learners’ performance on the End of the Course &ament (ECA) Tests which are
routinely administered by the central offices of Board of Education every year. The
important point about these tests is that they isbi$ a variety of tasks which not only
requires reading comprehension skills, but alsos tapher linguistic systems of
knowledge such as orthographic, phonological, ajtastic competences. In a way,
these tests can be regarded as proficiency achewemeasures based on a
predetermined structural syllabus. The charactesisif the ECA test used in the study
are described more elaborately elsewhere undekM#teod heading and a copy of it is

available in the Appendix
. METHODOLOGY

3.1 Subjects

Sixty-two students in Grade One (aged 15-16) legrrEnglish as foreign
language participated in the study. They were H#tsrsian) native speakers, who had
studied English for three years prior to the expert. The participants studied in two
parallel intact classes and were comparable ingevsmproficiency in English. Their
linguistic ability was comparable to the sub-comepetes described by the ACTFL
proficiency guidelines (1998) for Novice-Mid levélloreover, the learners in this group
had no special orientation concerning the courbey studied. During their years of
study, they followed the same curriculum prescribgdthe Ministry of Education and
had been preparing for the same governmental eraheilranian EFL curriculum. The
teaching in these classes stresses reading comgieheand grammar and use of
translation is a norm rather than an exception thedclasses are usually conducted in

Persian and Focus on Form is a common practice.
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3.2  Materials and Procedures

Four-hundred and sixty-three lexical items includedthe English textbook, namely,
Birjandy et al. (2003)English BookOne which is routinely assigned by the Ministry of
Education for EFL teaching in Iranian public higihsols in Grade One was taught to the
participants in the present study. The book typycahcludes sections of reading
comprehension, grammar, pronunciation practicelpgises, and a list of new words(
with no meaning explanation or synonyms ) in thdirg part of each and every lesson.
These word lists (se&ppendix 1) were used for vocabulary instruction and subseque
vocabulary testing in the study. To save space,ntiimber of the new words in each
lesson are presentedTiable 1below:

Table 1.

The Number of Words in each Lessons in Book One

Lesson Number of New Words
and Expressions

45

72

46

54

40

48

53

46

OO IN|O|OTPA|WIN -

59

Total Number of Words 463

Lexical instruction was conducted in a uniform huet throughout the teaching
classes which took nine months to complete. Theassels were conducted in the
following manner: First, the researcher/teachempuomced the individual words in the
word list of each lessons clearly and for threeesnand the learners were supposed to

repeat them loudly and simultaneously write themvrddin Farsi transcript for purposes
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of speed and convenience and also because manyeoearners were not familiar
enough with the English phonetic alphabet) bedmedrthographic form of the words
which were available in their textbooks. Then,hia second step, after the pronunciations
were done, we started over with the meanings ofabeds in the vocabulary list. It is
worthy of notice that for polysemous words, onlgsh meaning(s) for which the words
were used in the book was given, and the additiomednings were omitted from the
instructional procedure. To clarify the meaningttod new words, the L1 equivalents of
the new words were provided by the researcher/ezamtally and two times with pauses
between every repetition to give them enough tinetite them down for later practice.
Cautious attempts were made on the part of thdnésaesearcher to provide translation
equivalents that were relatively most congruenthwiihe target words in terms of
semantic and syntactic features. Syntactic featilvaswere most emphasized and high-
lighted for the learners were features of gramraatiategory, tense and case.

Lastly, for further rehearsal purposes and conabthd the target words, the learners
were assigned additional homework where they wengpaesed to write down the
corresponding orthographic and phonological formhghe words six times after the
preliminary teaching session was over. Appropriatenpletion of the homework
assignments was closely monitored by the teaclsedreher at the beginning of the
classes throughout the course. In cases wheredandtfailed to do them or was not
cooperative enough, besides motivating strategi@svariety of punishment measures
such as giving negative marks in their score res;avd having them write twice as much
of the undone assignments, or sending them to ukieoaties of the school, or calling
their parents to school were adopted.

Right after the introduction of the new words be tstudents and the monitoring
of the homework assignments in the subsequent dlassally a week after), the
vocabulary tests ( seppendix 2) -always with one week advance announcement- were
administered.
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The test development and scoring procedures wefellaws: Ten lexical items
from the wordlists of the related lessons were oamg selected to be included in the
vocabulary tests. The test items were in fact thesiRranslations of the target English
words in the previously memorized word lists forigththe learners had to provide the
following lexical features: orthographic, phonologf, and syntactic i.e. category, tense,
and case (depending on the lexical items gramnigticgerties). However, since the
grammatical features of the words that the learrsergplied as answers, could be
logically inferred by the researcher/rater in thajonty of the cases, the students were
not obliged to demonstrate them explicitly in tms\aer-sheets.

As to the scoring procedure, 0.5 of a unit of soeas allocated to every one of
the lexical features in the given lexical itemsyghtwo points for every lexical item
which, on the whole, amounted to a total scorevehty in every vocabulary test.

The procedures of lexical instruction and vocatutasting continued up to the
end of the course until the books were thorougldged Lastly, near to the end of the
academic year, the students took the End of thesgoichievement (ECA) exams (see
Appendix 3) whose major objectives were to make a holistiess®ent concerning the
achievement of the pre-specified course objectifémse tests are usually designed ,
standardized ,and administered either directly Hey ¢entral offices of the Ministry of
Education, or indirectly by the teachers at thealsrhools. However, no matter who
develops them, they follow a uniform scheme or farnwhich is mandated by the
officials of the Ministry of Education.

In addition, the reliability indexes obtained frahe batteries utilized in the study
are presented ihables 2below.
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Table 2.

Reliability Indexes of the Measures Used in Grade O

Grade | Test Type Reliability Index ( Cronbach’s Adph
on Standardized Items)

1 Vocab. Test Lessonl] .87

1 Vocab. Test Lesson 2 .86

1 Vocab. Test Lesson3 .90

1 Vocab. Test Lesson4 .88

1 Vocab. Test Lesson5 .90

1 Vocab. Test Lesson§ .91

1 Vocab. Test Lesson7 .94

1 Vocab. Test Lesson§ .85

1 Vocab. Test Lesson9 .84

1 ECA Test .85

3.3 Data Analysis
The mean score of every learner on the vocabutstg twas calculated. Then, through
the statistical procedure of regression analysgeui®PSS version 13, the data from the
mean scores and the ECA exams scores were andlyzsmme to three models which
could reliably predict the learners’ performanceEdA exams.

To check whether the two variables of the ECA exanth the average vocabulary
were suitable for linear regression, its scattet plas examined. The resulting scatter
plot (Figure 1) seemed to be good enough for linear regression.
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Figure 1.Scatter plot of ECA Exam by average vocabulary iadé One

By definition, a residual is the difference betweaha observed and the model-
predicted values of the dependent variable. Thk®giam of the residual&igure 2)
which approximately follows the shape of the normaive, indicates that the normality
assumption is observed.
IV. RESULTS AND DISCUSSION
Table 3 below demonstrates the coefficients of the regoassne. It shows that the
expected ECA exam score is equal to 1.037 x AVERABECAB + 2.473 . For
instance, if a student obtains an average of 1%ervocabulary exams throughout the

academic year, the predicted ECA exam score waailtbbx 1.037 + 2.473 = 18.028 .
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Table 3.
Coefficients q) of the Regression Line for Grade One

Unstandardized Standardized
Model Coefficients Coefficients |t Sig.
B Std. Error | Beta
1 (Constant) §2.473 1.615 1.532 131
AVERAGE
VOCAB. 1.037 118 .750 8.796 .000

a. Dependent Variable: ECA Exam

As is evident fromTable 4 below, the regression sum of squares is 1592 74 f
a total variation of 2827.871 indicating that mdnan half of the variation in ECA exam
is explained by the vocabulary scores. The sigaiite value of th& statistic is less
than 0.05 which means that the variation explalmethe model is not due to chance.
Table 4.
ANOVA [) for Grade One

Sum of

Model Squares j Df Mean Square F Sig.

1 Regression 1592.78 1 1592.784 77.377 .000(a)
Residual %235.08 60 20.585
Total 5827.87 61

a . Predictors: (Constant), Average Vocabulary
b . Dependent Variable: ECA Exam

However, while the ANOVA table is a useful testloé model’s ability to explain
any variation in the dependent variable, it doesdiectly address the strength of that
relationship. The model summary irable 5 reports the strength of the relationship

between the model and the dependent variable FH®A exam. The multiple correlation
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coefficients,R, which is the linear correlation between the obsérand the model-
predicted values of the dependent variable is 0.R58quare which is also called the
coefficient of determination, is 0.563 showing thhbut more than half the variation in
ECA exam is explained by the model. Its interpietais that more than 50 percent of
the variation in the ECA test scores is common withvocabulary scores. TBeandard
Error of the Estimateof the model is about 4.5 out of a total of 30eaming that the
prediction model produces an error range betweeh .%]. Therefore the prediction
formula must be rewritten as 1.037 x AVERAGE VOCAR.473 £ [4 .5].

Table 5.
Model Fit Summary’} for Grade One

Std.  Error
Adjusted | of the
d R Square| Estimate
.556 4.53705

a Predictors: (Constant), Average Vocabulary
b Dependent Variable: ECA Exam

V. CONCLUSION

The results showed that vocabulary learning throughslation pairs can function as a

substantial predictor of the learners’ performaoneghe End of the Course Achievement
exams among the learners in Grade One of high &hbee formula which was resulted
from the regression analysis was 1.037 x AVERAGEOAB + 2.473 £ [4 .5].

There is an extensive body of research which shtwmwvbe a robust relation
between vocabulary knowledge and reading comprétrenslowever, the remarkable
power of the vocabulary knowledge as the predicfdhe learners’ success in the End of
the Course Achievement (ECA) tests implies thas tlmbust relation is probably not
limited to reading comprehension only. The ECAdeasted in the study included various

test sections tapping the writing skill, phonetid @rammatical knowledge, including the
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reading skill. The high correlation of the vocalwyleearning and the performance on the
ECA tests imply that there might also be strongtrehs between vocabulary knowledge,
syntactic knowledge as well as the writing skillstioe learners. This becomes quite
plausible taking into account the fact that lexikabwledge is a multifaceted complex
which encompasses a series of component featarggng from semantic feature to
syntactic, phonetic , orthographic ,collocatiorsciolinguistic ones. However, it needs
further research to investigate the possible mtatiips between them.

Considering the limited time allocated to EFL eulum in the Iranian national
educational program, and the pressure on the sialklers whose failure and success are
measured with the touch stone of performance ofe@& exams, a deep concern of the
teachers, students, and parents, have almost alveayshow to devote the available time
and energy to the possible classroom tasks andtadito gain the best results on the
ECA exams. The results of the present study sugdhat the substantial potential of
vocabulary learning activities to positively affébe achievement scores should not be
neglected in the teaching activities and more ermsighand attention should be paid to
vocabulary learning, more particularly in lower éés/ of proficiency. However, a word of
caution is necessary here regarding the applicatidhe results of the current study. The
transfer of word knowledge which is learned thiouganslation learning of the
equivalents and the positive relation of vocabulaarning and ECA scores are possible
provided that high involvement load of vocabulbegrning activities is present, without
which the results might change unpredictably .

The study was limited only to low proficiency lears and further research is
needed to explore the possible patterns of reldteaween the vocabulary learning of the
learners and their proficiency achievement in higeeels of language ability.

In addition, no control was made over the moderatmiables such as intelligence,

language learning aptitude, working-memory, anctiothdividual differences, without a
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rigorous controlling of which, the results of thedy become difficult for interpretation
as to the underlying factors contributing to therelation.

Notes

! . Jahangard was the teacher of the all grougseirstudy.
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Appendix 1 (Book One Lexical Items)

Lesson 1 lexical items taught to Grade One students

Target Words Persian(Farsi) Target Words Persian(Farsi)
Translations Translations

Address Just a moment
again kindergarten

I"#$
all day long % &'()* last name I+, "= ("
all over , learn about sth .1012 345 %,
alone 17 * 6 * little 5
alphabet 8, love o#/, :
become v mean o#/, a0
call (v) St more #<
could $ motor - bicycle 1=
Could | ..? ?@*3, >" *!I much %
die . Nice to meet you. > /- #" %,
early % on time 0A

everybody I$ B 6)B pay attention to . C=*
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exercise (n)

first name

fun

Germany

Glad to meet you.
grow

grow up

had to

have to

Lesson 2 lexical items taught to Grade One students

Target Words

also

as (prep)
Asia
awake
back (on the back of)
better
clever
climb
cloudy
coconut
cold (ad))
correctly
cow

dark
dialog
drop down
Europe
exam

far (from)
farm
farmhand
field

9 )

5 ("

@ C! + 6 E

2)
(1& - #
o# 67 6
14
I J

J

Persian(Farsi)
Translations

9 K)B
L L

9#P H
31
Q+n

ST+

G#8+
9#-,",97

%,

L4

3% < +
JA#<

pay for sth

plant (n)
pretty
remember
rial

salad

o)

world

Target Words

kilometer
land

laugh (V)
long

make

meter
monkey
necessary
north

top (on top of)
pick

piece (of sth)
post office
quite

raise

ripe

snow (V)
something
spring

stand in line
stay

take an exam

-, , 345 4B

+
F <A

9#, G"'-
&

H

9,

. C

Persian(Farsi)
Translations

# 1
9 %

% MI"H'N
./D

#

-)

3 ?
&)/

3H 3H
.5
345%, 3, R=*
$ #P



)]

MJAL2:1JANUARY?2010 ISSN 0974-874

Form-focused Second Language Vocabulary Learning abe Predictor of EFL Achievement: A Case

for Translation in a Longitudinal study by Ali Jahangard

fix R thirsty <*

full (of sth) 345 %, travel 8

funny DC Turkey *

get late ) understand . )P

go up 9#P H village #

grass X1L weather , B

green & What do you do? Y! ! 5

have a cold oH#l, 1+ - Where do you come | Y!7J QB,
from?

He’s from ... Z, ZZZQR7 , Where is he from? Y: J QB,.<,

How far... ? YZZ2Z77 @5 which @

important > Who is it on the Y, [-:< !
phone?

It's me. > Who's that man? Y:$

Japan 9\ winter . H#HS %

jungle QGC

keep o#/, G"

Lesson 3 lexical items taught to Grade One student

Target Words Persian(Farsi) Target Words Persian(Farsi)
Translations Translations

angry "L out of reach # %, -

anybody $ _B outside

as...as page

be afraid of %,. ., G" pan *ON

boil "IC pocket DC

boiling (adj) ./C return Of<+

by 4" M servant =# -

clean (adj) 4)* size %, ",

coat : sleepy a, -

Englishman 1$1G", P solve QE

few* ) I story H

find ®#P telephone number 981* )/

fire *, than : $" M%,

foot (pl. feet) B ©)C therefore 9,

forget o,P time M" %
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great

high school
if

later

leave
London
might
move
number

tomato

until

whatever
where (rel pron)
who (rel pron)
wise

would

Lesson 4 lexical items taught to Grade One student

Target Words

a long time
another
armchair
autumn
bedroom
beside

boot
borrow
branch
Chinese
clear (v)
climb (up / down)
comfortable
deep
England
face (n)
first

front

get up

hand

hear

heavy (snow)

Persian (Farsi)
Translations

I"H'N
3G
, #
47
a,-f*

9* 6)=5
9P +gA
i 6-1/
I'5. %

97H 9#P
‘E,

i)L

. H#P1G",
L 8
9,
I71CM1C
o# -

@L

o

9G W

Target Words

maybe
most

Never mind.
noise

only

out

push

right now
road
second
side

sitting room
snow (n)
snowplow
sorry

taxi - driver
third

too (adv)
tooth (pl. teeth)
voice

warm

What fun it was!

IG"P C+
=, *M*
K' B

7
QALM",
#lc+ Q=will

Persian (Farsi)
Translations

/
9 *e
z$" >
[@P
. M-
., QB
.h,9)B

C
(

M:) MW"
9) <" f*
W
a W
X j#

I$ > "
(R
E %,

R ) oS
(+
k/, 18 5
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Help yourself. Z Q 7 8 what if Y+ /15
interesting DC wonder (V) . DRIi# 6 - %,
loud , 1 worse *

make a noise C worst 9 *

May | borrow ...? Y> gAZz77Z7 yard | E

Lesson 5 lexical items taught to Grade One students

Target Words Persian (Farsi) Target Words Persian (Farsi)
Translations Translations

American 17 = group +

a short time B* N have got (v) 9#/,

ask for 345 9#, - language +M. %

bake n PM * 9#m loudly 13,

baker " mushroom oA

be able (to) o#$", * order (v) ., 0 8

be away 17 C %, . overcoat #

bull "o+ repeat .o, =

bullfight (n) 3% + sell 9#- P

butcher aR]JA sentence 1)C

change (v) ., p* Spain "q,

draw <M o> Spanish 7 "q,

drawing (n) I/ @" time (the first time) P9, ;P

fight (n) @M% travel 8

finally (J, try I

foreign IC - understand )P

Frenchman 3$,P P United States = # NH ,

get milk (from a cow) +%, /. / waiter :m< M9 +

glasses L wear A

go away P . while(conj) I'E

Lesson 6 lexical items taught to Grade One students

Target Words Persian (Farsi) Target Words Persian (Farsi)
Translations Translations

above 3H look for & " . JH$C

at all w, man .9,

at last (J, member rL
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attractive F<AM % once more G

be going to o#/, 1A nothing 45 B

be wrong . #Hl, opposite of r#

boat i A other G

build O#- really U;A,

burn "% MO#- rise (v) A1 MO# -
but (prep) 4C Scotland 1* =,
change into 1Q * seat (n) !

dark (adj) *M * sing .<N M., ,
else G smoke

engine * SO many % 11 -
enough P some more #<
fireplace / Mf C, steam m

good - looking PAO- steam engine m *
grandmother 14 succeed AP

hardly (adv) I#m team + M>*
How odd! k JL @5 turn (into) d/Q *
ice S wagon 9+,

in front of 3 weigh 9/, %
kettle 3# way O M,

lid o]

light (brown) 3, A

Lesson 7 lexical items taught to Grade One students

Target Words Persian (Farsi) Target Words Persian (Farsi)
Translations Translations

air , B migrate NC

art I/ @"6 B migration NC

asleep a, - mile #1 tZuQ

believe 9, @#L, moon

brightly iy mystery %,

building O )#- nobody v _B

certainly U)#E Not at all. , > 1 B,-

/! #8+ U=<*
cool - Okay. Zl
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daylight % 17/ plan (n) w'M<@"

discover . X< plenty (f) 3% ,@

distance 1P same .$= M.)B

Don't worryZ D", G" season QJP

during &' secret %,

elephant QP seed c M,

find one’s way back S shine . <-

home .

fly . %, some day 3%

fly back %, Oft<+ south acC

fly by %, . L special X ]m

for certain L2A star #

get lost >+ still % B

grow (shorter) A #B* tell 9#8+

happen . #Pf 8%, thousand 4B

high 3H turn down .. >

highway ,+4 turn off A Q . O -

hope C Will you...? 77273777, .=
B, - 3,

insect <E Would you...? zz2Z23i2z227, . =
B, - 3,

mechanic "=

Lesson 8 lexical items taught to Grade One students

Target Words Persian (Farsi) Target Words Persian (Farsi)
Translations Translations

a.m. "%,QA nationality ‘R1

America = no one v _B

Australia JH p.m. " %, ;

Australian 17 ,#, paint . F"

be seated o<t party ")

be surprised .| DRI;# pass ., L

Canada , " person ym/

Canadian 17, " plan (v) . 34
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change (v)
clothes
dress (v)
explain
feed

host

India
Indian
invite
Iranian
Italian
Italy
Japanese
kill

kindly
lose

gL

M
, Z7?%
., ,Ccn
.4
B
3B

NL
!"11
17 #,

#:
A

O#<

>+ 6, . %,

poor
put... on
receive
repair

reply

rich

set

share
strange
sunset

treat

trip

type (v)
work clothes

Lesson 9 lexical items taught to Grade One students

Target Words

A.D.
accept
across
add up
admire
age

all

among
Anything else, madam?
bedroom
brush
century
correct (v)
creator

Persian (Farsi)
Translations

} z$ V %,v

9#P c

gL %,

L, 9#$ 0)C
9%+

9

)B

Y>"-M ,"3G
a,-f*
%, $
A
z

Target Words

idol

Islam

Last (n)

look

mankind
Mecca

Medina
message
Muslim

Okay. I'll take t.
own

Peace be upon him.
preach

prophet

@P

9O#P ¢ M. 7, c

-k

{
an
D)SA M>
DJL
a#P an
#P

Persian (Farsi)
Translations

(v,
>* -
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destroy . " receive (sb)withopen | & @#,% On !$ %,
arms .

duty 8" send . H#HP

empty I - sense (n) RVE

enemy 9)/ since %,

entire )B M()* sixth ></

follow . 3 title D@

follower true S, M

get sick ) trustworthy L, Q A

God - truthful G#,

guide . ,B truthfulness 17 G#,

guidance I7)B, M:,B turn against 1% 1L

help ) universe I#$B > L

highly $M % welcome (Sb) warmly 98+ O-I! +
1$

hometown +.,% What size do you wear? Y!/ ! 34 5

honesty A, worship . #

How about this one? Y:, 25!1= 9,

Appendix 2 (Vocabulary Tests Administered to GradeOne Learners)
Vocabulary Test from L1, Grade One

Supply the English Equivalent(s) of the Meanings Gen in Persian and Write the
Pronunciation of the English Words in Persian Transript.

Meaning English Equivalent(s) Pronunciation

% & (OF

8,

I B 6)B

I+ &E @© C

.1012 345 %,

o/, o

C*

9/, G"'-
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Vocabulary Test from L2, Grade One

Supply the English Equivalent(s) of the Meanings Gien in Persian and Write the
Pronunciation of the English Words in Persian Transript.

Meaning English Equivalent(s) Pronunciation

Vocabulary Test from L3, Grade One

Supply the English Equivalent(s) of the Meanings Gen in Persian and Write the
Pronunciation of the English Words in Persian Transript.

Meaning English Equivalent(s) Pronunciation

%,. . G"

4" M

@#P

U;
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Vocabulary Test from L4, Grade One

Supply the English Equivalent(s) of the Meanings Gien in Persian and Write the
Pronunciation of the English Words in Persian Transript.

Meaning English Equivalent(s) Pronunciation
I"H'N
47
9P + g A

:E,
9

/

., QB
Y+ /!5

Vocabulary Test from L5, Grade One

Supply the English Equivalent(s) of the Meanings Geen in Persian and Write the
Pronunciation of the English Words in Persian Transript.

Meaning English Equivalent(s) Pronunciation
345 9%, -
O#$", ¥
3% +
<M. >
IC -
+M. %
., 08
1)C
. 8
:m< M9 +

Vocabulary Test from L6, Grade One

Supply the English Equivalent(s) of the Meanings Geen in Persian and Write the
Pronunciation of the English Words in Persian Transript.

| Meaning | English Equivalent(s) | Pronunciation |
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(,
#l,

JQ *

/I Mf C,

S
O

rL

r#

1 M9# -
P

Vocabulary Test from L7, Grade One

Supply the English Equivalent(s) of the Meanings Gen in Persian and Write the
Pronunciation of the English Words in Persian Transript.

Meaning English Equivalent(s) Pronunciation
9, @#L,
% 17 /

QH

I:2A

4B

#

cM"

3% ,@
NC

Vocabulary Test from L8, Grade One

Supply the English Equivalent(s) of the Meanings Gen in Persian and Write the
Pronunciation of the English Words in Persian Transript.

Meaning English Equivalent(s) Pronunciation

./ DRI;#

.4

O#<

‘R1




)]

MJAL2:1JANUARY?2010

=

9P ¢ M. 17, c

DJL

8

Vocabulary Test from L9, Grade One

Supply the English Equivalent(s) of the Meanings Gien in Persian and Write the
Pronunciation of the English Words in Persian Transript.

Meaning

English Equivalent(s)

Pronunciation

9#P c

LA

I7)B, M:, B

#

17 G#,
€

(

Appendix 3 (End of the Course Achievement (ECA) Test Useddmde

One)
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